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Problem of Practice 
 

 

Problem of Practice 

Walkthrough data indicate that not all teachers post learning expectations in their classrooms, which 

suggests that student learning may not be clearly aligned with the curriculum standards.  

 

Theory of Action: 

 If teachers deeply understand the content, context, and cognitive requirements evident in the 

standards to be learned; 

 If teachers explicitly communicate learning expectations so that students clearly understand and 

take ownership in the standards for which they are held accountable;  

 If teachers design learning tasks for students that are closely aligned with the content, context, 

and cognitive requirements of the learning standards; and 

 If teachers and students monitor learning toward achievement of the standards, utilize focused 

feedback, and make appropriate learning adjustments when necessary,  

  

then student learning will be better aligned with the learning standards. 

 

Guiding Questions: 

Do we have a deep understanding of the content, context, and cognitive requirements of the TEKS? 

Do we use language to communicate the curricular standards in terms of we will and I can statements? 

What do we use to design student work/tasks?  Do the tasks align to the standards?  How do we know? 

How do we give feedback to students regarding their progress in mastering the standards? 

How do we help students to personalize learning goals? 

 

 





ESTABLISHING EXPECTATIONS FOR LEARNING 
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Birdville ISD 

Category Level I Level II Level III Level IV : New Vision 

Communication 
of Standards 

The number and exact 
wording of the leading 
standard is posted in the 
learning space. 
 
 

The number and exact 
wording of the leading 
standard is posted and is 
accessible to all students in 
the learning space.  
 
The teacher reads the 
leading standard to the 
students. 
 

The number and exact 
wording of the leading 
standard is posted and is 
accessible to all students in 
the learning space. 
 
The leading standard and 
learning expectations are 
discussed with students 
prior to OR during the 
lesson.  
 
 
Key vocabulary and verbs 
from the leading standard 
are emphasized. 

The number and exact wording of the leading 
standard is posted and is accessible to all 
students  in the learning space. 
  
 
 
The leading standard and learning 
expectations are discussed with students 
prior to AND during the lesson. 
 
 
 
 
Key vocabulary and verbs from the leading 
standard are emphasized visually and/or 
orally within the context of the learning. 

Student 
Understanding 
of Learning 
Expectations 

Teacher reads posted 
leading standard to 
students. 
 
 
 
 
 
Students can read, repeat, 
or locate the leading 
standard. 
 

The teacher states the 
leading standard in terms 
that align to the learning 
expectations. 
 
 
 
 
Students restate 
connections between the 
leading standard and the 
learning expectations.  

The teacher leads students 
through a process of 
restating the leading 
standard and learning 
expectations in terms that 
align to the task and/or 
performance. 
 
Students explain the 
leading standard and 
learning expectations, and 
they begin to 
independently make 
connections between the 
learning expectations and 
the work they are doing. 

The teacher facilitates and monitors a 
process where students discuss the leading 
standard and learning expectations in terms 
that align to the task and/or performance. 
 
 
 
 
Students articulate and demonstrate 
connection/ relationship between the 
leading standard and learning expectations 
and transfer their understanding  to  the 
work they are doing. 
 



ESTABLISHING EXPECTATIONS FOR LEARNING 
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Category Level I Level II Level III Level IV : New Vision 

Tasks and Work 
Products   

Teacher assigns low-level 
tasks that may be aligned 
to the content, but do not 
reflect the context or 
cognitive rigor of the TEKS. 
 
 
Tasks and work products 
are designed with no regard 
for individualism, 
collaboration, or student 
choice. 

Teachers design tasks and 
work products that are only 
aligned with the content 
and context, but do not 
reflect the cognitive rigor of 
the TEKS. 
 
Tasks and work products 
are designed with some 
elements of collaboration 
or student choice.  

Teachers design tasks and 
work products that are 
authentic and are aligned 
with the content, context, 
and cognitive rigor of the 
TEKS. 
 
Tasks and work products 
are designed to promote 
individualism, 
collaboration, or student 
choice, and incorporate the 
use of digital tools. 

Teachers and students collaborate to design 
tasks and work products that are authentic 
and are tightly aligned with the content, 
context, and cognitive rigor of the TEKS. 
 
 
 
Tasks and work products are designed to 
promote individualism, collaboration, 
student choice, and incorporate the use of 
digital tools. 
 
 

Feedback 
Based Upon 
Student 
Performance  

Teacher provides 
summative feedback about 
the students’ daily work, 
performances, and 
assessments. 
 
 
 
 
 
 
 
 
 
 
 
Feedback is non-specific 
and infrequent. 
 

Teacher provides 
summative and/or 
formative feedback about 
the students’ daily work, 
performances, and 
assessments. 
 
 
 
 
 
 
 
 
 
 
Feedback is specific and 
timely. 
 

Teacher provides formative 
and summative feedback 
about the students’ daily 
work, performances, and 
assessments to evaluate 
progress toward mastery of 
the standards. 
 
Teacher provides 
descriptive and narrative 
feedback about how the 
students’ work 
demonstrates the content, 
context, and cognitive rigor 
of the standard. 
 
Feedback is specific and 
timely. 
 

Teacher provides formative and summative 
feedback about the students’ daily work, 
performances, and assessments to evaluate 
progress toward mastery of the standards. A 
variety of feedback formats are utilized, 
including rubrics. 
 
 
Teachers, peers, and students themselves 
provide descriptive and narrative feedback 
about how the students’ work demonstrates 
the content, context, and cognitive rigor of 
the standard. 
 
 
 
Feedback is specific, timely and leads 
students to master learning goals. 
 



ESTABLISHING EXPECTATIONS FOR LEARNING 
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Category Level I Level II Level III Level IV : New Vision 

Student Self-
Evaluation 

Students receive learning 
goals from the teacher, but 
are not given time to reflect 
on progress toward 
mastery of the standards.  
 
 

Students receive learning 
goals from the teacher and 
are given time to reflect on 
progress toward mastery of 
the standards.  
 
 
Class performance is posted 
without addressing  
individual student 
performance.                          

Students collaborate with 
teacher to set personal 
learning goals, and students 
are given time to reflect on 
progress toward mastery of 
the standards. 
 
Students track their 
progress in comparison to 
classroom performance. 

Students collaborate with teacher to set 
personal learning goals, and students are 
given time to reflect on progress toward 
mastery of the standards. 
 
 
 
Students track their progress and 
continuously re-evaluate personal learning 
goals. 
 
 





District Problem of Practice: Reflection Protocol 

- Review the Problem of Practice, Theory of Action and Guiding Questions 

- Review any instruments or guidelines used to focus the work and/or monitor progress (i.e. rubric for 

establishing learning expectations) 

 - What level of the rubric did you intend to achieve by the end of this 

school year? Review your Campus Commitment form 

 

- Study the evidence for each category of the rubric: What does this evidence say about progress toward 

the new vision? 

1. Photographic Evidence 

2. Walkthrough Data 

Triangulate the evidence 

3. What observations have you made in your own classroom or on your campus to illustrate progress 

toward the new vision for each category of the rubric? What are you seeing now that you weren’t 

seeing at the beginning of the year? 

- What level of the rubric represents your campus progress for each category so far this year? Why?  

- Where have teachers and students been successful? Where are there the most challenges? Why? 

- What has been put into place on your campus to guide the work around 

the district problem of practice?  

- How have expectations been communicated? 

- What has been successful in helping teachers move their practice toward the new vision? 

- What needs to be improved to better help lead teachers toward the 

new vision? 

- How can your Campus Problem of Practice or other campus initiatives 

support your work moving forward? 

- How can you recalculate campus expectations, support, and leadership to move to the next level of the 

rubric next year? 

- What are the next steps for your campus in working toward the new vision?  

- What resources are needed to move your campus forward? 

- How can the human resources on your campus or from the central 

office be put to use to move your campus forward? 

- Where is more time needed? How and why can the resource of time better support teachers as they 

work to move toward the new vision? 

- What tools, instruments, or other resources are needed to support your teachers as they work to move 

toward the new vision? 

 





District Problem of Practice: Reflection Protocol Notes 

 





 
Birdville ISD:  

Planning for Leading Protocol 
 

Select the Standard: Birdville Educator Standard  
- What will teachers need to know and be able to do? 
 

Standard Clarification: 
Cognitive rigor: What thinking is required? 
 
Content: What specific learning is needed? 
 
Context: In what context will teachers apply 
this learning? WHY do they need this 
learning? 
 
Assessment(s): How will you know if 
teachers are successful? 

Select the Standard(s): Partners and Process:  
- What other knowledge and skills will be needed in order for 
teachers to be successful with this standard?  
- WHY would the partner standard(s) support teacher mastery 
of the leading standard? 
- What processes are necessary for the teacher to be able to 
master the standard(s)?  

Evidence of Learning:  
- What is the learning? What will be the outcome of teachers’ mastery of the standards? 
- What evidence will you collect in order to know if teachers have mastered the standards? 
- How will you assess the evidence (rubric, observation, etc.)? 
- What formative assessments can be used to monitor progress and adjust support? 
- What summative assessment (if any) will be used to evaluate teacher performance around this standard? 

Teacher Tasks: TASK = PERFORMANCE 
- What do teachers need to DO in order to engage in the content, context, and cognitive rigor of the 

standards?  
- What would an exemplar teacher task look like? How would teachers demonstrate mastery of the standards 

through the task(s)? 

Strategies and Structures: 

- What strategies will you use to build understanding and commitment? 
- What strategies can I use to cause my teachers to engage in the content, context, and rigor of the   

standard(s)? 
- What is the purpose of each strategy I choose and how does it align to the standard(s)? 
- How can I use different groupings to structure learning? 
- What is the purpose of each structure I choose and how does it align to the standard(s)? 
- How will the strategies and structures utilized support teachers’ abilities to perform at high levels? 

Resources: 
- What resources are available to help my teachers (time, materials, human resources, software, etc.)?  
- How do these resources align to the intent of the standards? 

Procedure: 
- What activities and processes will I use to ensure that what I have planned occurs in an efficient and 

effective manner? 

Accommodations/Modifications/Extensions:  
- How can I plan for differentiation according to the varied needs of my teachers? 

Willing and Able Willing and Unable Unwilling and Able Unwilling and Unable 

 

Notes/Reflections: 
- What will I do if teachers don’t get it? What other strategies could help my teachers? 
- Do I need to intervene/coach (whole group, certain teachers)? How will I intervene/coach and why? 

 





2015-2016 PROFESSIONAL LEARNING CALENDAR February 10, 2015 

 

Revised 1/23/2014 Page 1 
 

 

August 12-13 New Teacher Orientation 

August 14 Teacher Workday 

August 17 Campus, all levels 

August 18 District Convocation (8:30-10:00);  Campus (10:30-4:00) 

August 19 District, a.m.; Campus, p.m. 

August 20 District, a.m.; Campus, p.m. 

August 21 Teacher Workday 

September 25 Early release day; campus planning  p.m. 

October 9 District, all levels 

October 12 Campus* (Flex) 

November 13 Early release day; campus planning p.m. 

January 18 Campus *(Flex) 

February 15 District, a.m.; campus, p.m. (bad weather make-up day for students) 

March 28 Campus (bad weather make-up day for students) 

June 3  Campus (bad weather professional learning make-up, if needed) 

 

*Must provide documentation for professional development hours earned during the calendar year, 
January-September, 2014. Form for documentation available in Formspace. 
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